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: The importance of emotional labor and job burnout,

investigations of internal and external factors that might
affect elementary school teachers’ job burnout have become
critical, and beneficial to both theory and applications.
The study aims to discuss how both personal and school
factors affect elementary school teachers’ job burnout as
well as the effect of contextual variables and its
moderator effect of variable explanation on a personal
level. Hierarchically nested data will be from elementary
teachers of 46 school in Taiwan participating. The results
obtained from a multilevel model reveal that individual-
level factors (family support, student parent support,
emotional labor) are negatively and significantly related
to the job bournout. Additionaly, the school mean of
coworker support moderate the effects of emotional deep
acting on elementary school teachers’ job burnout.

Based on the results of this study, some suggestions were
made, as a reference to our educational administrative
organizations, educational administration in school,
teachers of elementary schools and future researchers for
further studies.

: social support, emotional labor, job burnout, multilevel

models, cross-level interaction effect



PHRIRHEEATVEIEFL
EEEEY T LY [ EE TS
(3% )

vaas c lEEAE DFEE 3
4 %3 0 MOST  104-2410-H-343-006  —
PR 104 #8071 p3 106 &1 % 31 P

i

AR A 3 EA SR ALEH )

i

PRI ERRR
S R O
PSR R ERE CEET BT mEH

ATRFHAINEF 2 VT TAMREL & 1 B
[JRERFE TPy v FFL
MR BEERE R R

] 4> =2 A~ A pas
IR AP E L ROERL

v = K ® 106 # 4" 30 p



FAAEEIREAHHEF I FREXARHEPRA ] KL
BLEP BABNRRAIEP 2 SRk

JEFL (G s o

AR KFFEY RS T e B AR5
j_,}s »—_&mgé‘m %Lb,j\lﬂi‘

%,u$;gw§£*&’ﬂf%ﬂﬂm?ﬁéﬁﬁ iz
%iﬁW$%ﬁ(ﬁﬁﬂ%i%ﬁkiiﬁ)%wwﬁwlﬁ%ﬁz%@’i%ﬁﬁﬁ%ﬁ
HERRERIEHB AR X EERART A G e E AT SR K E TGN SBERA
JEREF > ERPABTER AT RS T > BAREIRAE (FAAEF S FL LA
s e )i g ooab 2R #pF2 1 T g 2 FHEE BRHL T2 BRE L8
REZ2ZFELEHETDE - RURBITT S F LS BNEWEFZ T KT M E =
FRiFpiE R RFE AL L 5T -

BEAse tALE A I SR F I 1R e~ FEAEA CBE AT Tk



The Impact of Family Support, Student Parent Support, Emotional Labor, and School-Level
Factors on Taiwanese Elementary School Teachers’ Job Burnout: A Multilevel Analysis of
Person-Context Interactions

The importance of emotional labor and job burnout, investigations of internal and external
factors that might affect elementary school teachers’ job burnout have become critical, and
beneficial to both theory and applications. The study aims to discuss how both personal and
school factors affect elementary school teachers’ job burnout as well as the effect of contextual
variables and its moderator effect of variable explanation on a personal level. Hierarchically
nested data will be from elementary teachers of 46 school in Taiwan participating. The results
obtained from a multilevel model reveal that individual-level factors (family support, student
parent support, emotional labor) are negatively and significantly related to the job bournout.
Additionaly, the school mean of coworker support moderate the effects of emotional deep acting
on elementary school teachers’ job burnout.

Based on the results of this study, some suggestions were made, as a reference to our
educational administrative organizations, educational administration in school, teachers of
elementary schools and future researchers for further studies.

Keywords: social support, emotional labor, job burnout, multilevel models, cross-level interaction
effect
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PRETRERA S SRR UL RKF AL (TR T LR o AT RBE

10



WTRREREFL N SR ER O FRIBERLFAFEIRIBEFTLFES BER
PRERIE (Ao 2-258 ) a B A K A ORI AR~ iE R R R (A 2-1 5 )02-2 74 Py Tdp

B EERTIOFFAHOFEET  FRIISERL FAEHRFLTELLEE vt £

Y BERTOERALE A FNEET > ERIGRE L ﬁ%ﬁwﬂlmﬁé‘?%“ummi

hERTEERLFAREERIERE L %iﬁﬁﬁh%f“‘%ﬁﬂ' ‘%“%i’
Y

FALFUGER E RERE > P47 220 BF U r B U S o bk RS

Yj = Boj + 1 (2-1)
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FEORET o RA L Fk g T ok fEA S 344 5 Yzo'«k&‘ B Rk A g
WA R AT wW*“§1’§4?$‘%f+1WIanﬂwm@ﬁ' ,35$iYm
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Examining the Effects of Social Support and Emotional Labor
on Elementary School Teachers' Job Burnout Using Structural
Equation Modeling
Feng-Ming Chang’ , Ying-Chuan Lai?, Tzu-Yi Chen
Nanhua University’, Taiwan.

Introduction
@ Based on the overview of literatures, it shows that the & The refiabilities of the remaining 26 Individual item

employees’ emotional labor has significant influence on reliabilities were between 056 and 0.94, and hence
burnout (Brotheridge & Grandey, 2002; Grandey, 2003; conformed to the measurement standard of 0.50. The
Hochschild, 1983; Kinmana et al., 2011; Morris & Feldman, «composite reliabilities of the seven latent variables were
1996; Naring, Briet, & Brouwers, 2006). 0.93, 0.95, 0.95, 0.93, 0.83, 0.90 and 0.83, respectively. All
9 Recently, many studies showed that the school environment  of these were higher than the measurement standard of
will affect the emotional labor; others pointed out that can 0.60.
predict teachers’ job burnout (Greenglass, Burke, & Konarski, & In addition, the average varlances extracted from these
1997; Russell, Altmaier, & Van Valzen, 1987; Zhang & Zhu, 200). variables were 0.73, 0.79, 0.79, 0.73, 0.71, 0.81 and 0.62,
9 Based on this, the research study aims to investigate the respectively. Again, all of these were higher than the
effects of social support and emotional Iabor on elementary  measurement standard of 0,50, Therefore, this thearetical
school teachers’ job burnout, and to test the goodness of fit model exhibited a good fit to the internal structure of the
for the model constructed. model.
Methods
Participonts

9 The participants included 482 Taiwanese teachers from 8
schools from eight elementary schools, comprising 234 in the
‘east and 248 in the wes, respectively. The sample included 361
females (75%) and 121 males (25%).

Meusw:s & Data analysis

Emotionallabor and Job burnout.

9 This study conducted statistical analysis using LISRELB.52 and
tested the five hypotheses using structural equation modeling
(SEM). Moreover, based on many pr proposal 2
Anderson, Tatham, & Black, 1998; Kiine, 1998), the present

‘evaluate the theoretical model. It also adopted the individual
item reliability, composite reliability of latent variables and
average variance extracted to evaluate the fit of the internal
structure of the theoretical model.

Results

ted nm all of the indices except for
% °

nized by 1

Huﬂi“‘ O Forym

R £ - VU R (A
TS 2 TR o TR
BEABFTHZ E"’*@‘*’%ﬂ?ﬁ%,’f—!%“”lﬂ{l?ﬁ]%
LEEEF 2 RPEZBGFEFREPRERL
SH e FIERRBE N (FZ - Bz ) o




= \_ﬁ’gocm

Ag LY R E qﬁg #& (International Academic Conference on Social Sciences ) »

Boo— %5t 2014 & fp &K Ry > T i IACSS - BEE SR 6K
%%%iéi’P%4ﬁ€@iﬁéﬁ&ﬁ’P“é%’IJ e ki
BATR AL o € 3R A 445 H B 0 ¢ 35 - Business ~ Management ~ Society ~ Culture -

Strategy and Change Management ~ Politics ~ Law ~ Psychology ~ Education ~ Management
and Decision Science o

pig\'ﬁf‘ Exl—ﬁi‘%\'-ﬁt}ib

\mL
E
Ry
EL]
=
fm
pE
4
plid
i
04
el
P
W
;1:%}
S
4
~=h
E
Ry

S4v IACSS e B2 Ecn€ik® "2 52 S22 Hh2 4 > LD 2%

N
\

)’é,
WATH AT = % > ARG T X IR Ao P AR R L o AL B
e Rox 1% s 2R fosr 573 F L g hilAR e s 17 o
PP d A ERE P IS LABARM T S R g A Tt BE S
ERVAEFL M R g AR Ty WERR oA AR RS g e R
EREH A R WAEEARE LAY 2 LR e RAZ A RS TF ]
Dagmehs g > FEAFREINEEZ FH 5% -

S FARY 2 ABR(RY 2R HE-)

The present of the study is to explore the effects of social support and emotional
labor on elementary school teachers’ job burnout. The cluster sampling was used to
collect the data consisted of 482 elementary school teachers. They were recruited
from 8 elementary schools from Taiwan. The instruments used in the study included
the Social Support Scale, Emotional Labor, and Job Burnout Scale. The collection
data were analyzed by Structural Equation Modeling (SEM). The results of this study
were summarized as follows: (1) Family support had direct effect on emotional labor

(normalized emotional labor and internalized emotional labor). (2) Coworker support
had direct effect on emotional labor (normalized emotional labor and internalized
emotional labor). (3) Student-Parents Support had direct effect on internalized
emotional labor. (4) Normalized emotional labor had positive and direct effect on job
burnout. (5) Internalized emotional labor had negative and direct effect on job
burnout. Finally, detail results and suggestions for further research and
implementation were discussed.
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Examining the Effects of Social Support and Emotional Labor on
Elementary School Teachers’ Job Burnout Using Structural Equation
Modeling

Feng-Ming Chang Ying-Chuan Lai Tzu-Yi Chen

Nanhua University

Abstract

The present of the study is to explore the effects of social support and emotional
labor on elementary school teachers’ job burnout. The cluster sampling was used to
collect the data consisted of 482 elementary school teachers. They were recruited
from 8 elementary schools from Taiwan. The instruments used in the study included
the Social Support Scale, Emotional Labor, and Job Burnout Scale. The collection
data were analyzed by Structural Equation Modeling (SEM). The results of this study
were summarized as follows: (1) Family support had direct effect on emotional labor
(normalized emotional labor and internalized emotional labor). (2) Coworker support
had direct effect on emotional labor (normalized emotional labor and internalized
emotional labor). (3) Student-Parents Support had direct effect on internalized
emotional labor. (4) Normalized emotional labor had positive and direct effect on job
burnout. (5) Internalized emotional labor had negative and direct effect on job burnout.
Finally, detail results and suggestions for further research and implementation were
discussed.

Keywords: job burnout, internalized emotional labor, social support, normalized
emotional labor



1. Introduction

Based on the “zero corporal punishment education policy”, the illegality of
corporal punishment in school was stipulated in the law with the expression of
“making the students not to be taken the corporal punishment which makes mentally
and physically harmed” (Ministry of Education, 2007). Therefore, the teachers can’t
make corporal punishment according to “love well, whip well” anymore. Besides, the
teachers play multiple roles (such as parents, children, teachers, and husbands and
wives etc.), so it’s inevitable for them to have negative emotions because of role
conflict. For that reason, it is necessary for teachers to do emotional management well
to keep optimistic and cheerful to improve teaching quality. In addition, the teachers
are the frontline workers, so they face much heavy pressure from teaching, studying,
dealing with students’ career counseling, academic tutoring and administrative affairs
etc. Then they shouldn’t only control their emotion, but also adjust the emotion to
make it fit with multiple needs. It seemed that the teachers’ workload is really
exhausted mentally and physically. The teachers’ image in the general socioculture is
the one who can’t express any negative emotion, so they will suppress their emotion
and then they can’t vent the negative emotion effectively (Wei & Hong, 2006). That
will cause the teachers have more emotional labor. From this, the teachers’ emotional
labor is one of the important issues nowadays.

Grandey’s (2000) the emotional labor framework model combining with
Hochschild’s (1983) emotional labor concept and the emotional regulation theory in
psychology explores the relationships between emotional labor with the related
variables (job burnout, job satisfaction, performance, and withdrawal behavior).
Secondly, according to the point of the view of Conservation of Resource Theory,
emotional labor is regarded as the main factor affecting job burnout. Based on the
overview of literatures, it shows that the employees’ emotional labor has significant
influence on burnout (Brotheridge & Grandey, 2002; Grandey, 2003; Hochschild,
1983; Kinmana et al., 2011; Morris & Feldman, 1996; Né&ring, Briet, & Brouwers,
2006). It also shows that there is more and more attention on the relationship between
teachers’ emotional labor and job burnout. However, it is rarely to explore the
elementary teachers in the subjects of the studies mentioned above. It is so different in
the elementary teachers’ roles; therefore, the class atmosphere and teaching
effectiveness will affect teachers’ emotional labor, and different type of emotional
labor will also change the atmosphere and effectiveness. For example, when there is
lively atmosphere in the class and the teaching effectiveness is good, the teacher will
feel low burnout because of the achievement. However, the different emotional labor
will influence the job burnout. That is why the study aims to clarify and explore the

6



particularity of teachers’ job contents.

Recently, many studies showed that the school environment will affect the
emotional labor; others pointed out that can predict teachers’ job burnout (Greenglass,
Burke, & Konarski, 1997; Russell, Altmaier, & Van Valzen, 1987; Zhang & Zhu, 200).
In addition, it is interdependent among personal, behavioral, and environmental
factors according to the social cognitive theory (Bandura, 1997); in other words,
personal behavioral reactions will be influenced by the interaction between the
environmental and personal factors. However, will the teachers’ emotional labor and
job burnout be different because of different sources of social support (from
supervisor support, family support, coworker support, and student-parents support)?
It’s unknown. Does different emotional labor (normalized and internalized emotional
labor) have different impact on job burnout? That’s the study needs to explore. Based
on this, the research study aims to investigate the effects of social support and
emotional labor on elementary school teachers’ job burnout, and to test the goodness
of fit for the model constructed.

2. The proposed model

The study investigated the following hypotheses:

Hypothesis 1. The theoretical model used in this study fits the observed data of
Taiwanese elementary school teachers.
Hypothesis 2. The social support (e.g., supervisor support, family support, coworker
support, student-parents support) can predict emotional labor (e.g., normalized
emotional labor and internalized emotional labor).
Hypothesis 3. The social support (e.g., supervisor support, family support, coworker
support, student-parents support) can predict job burnout.
Hypothesis 4. The emotional labor (e.g., normalized emotional labor and internalized
emotional labor) can predict job burnout.

3. Method
3.1 Participants

The participants included 482 Taiwanese teachers from 8 schools from eight
elementary schools, comprising 234 in the east and 248 in the west, respectively. The
sample included 361 females (75%) and 121 males (25%).

3.2 Measurement
3.2.1 Social support

In order to develop a social support scale suitable for Taiwanese elementary
school teachers, this study referred to the definition and social support scale proposed
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by Lin(2009) and Lin(2010). The developed social support scale contained the
supervisor support scale (5 items), the family support (5 items), the coworker support
(5 items), and the student-parents support scale. (5 items)

Participants completed the questions in the four scales by indicating their
agreement on a 6-point Likert scale ranging from 1(“strongly disagree”) to 6
(“strongly agree”). Furthermore, a confirmatory factor analysis of 482 Taiwan
elementary school teachers produced the following results: ¥2( 164, N =482 )= 759.10,
p <.05>RMSEA =.087-GFIl = .86~ AGFI = .83~ NFI = .97~ NNFI =.97~CFI = .98 -
IFI = .98; the factor loadings of the 20 measurement indices were between 0.78 and
0.91; the individual item reliability was between 0.61 and 0.88; the composite
reliabilities of the supervisor support, family support, coworker support and
student-parents support were 0.93, 0.95, 0.95 and 0.95, respectively, and the
corresponding average variances extracted from the four factors were 0.73, 0.79, 0.79
and 0.73.

3.2.2 Emotional labor

In order to develop a emotional labor scale suitable for Taiwanese elementary
school teachers, this study referred to the definition and emotional labor scale
proposed by Li & Chen(2006). The developed emotional labor scale contained the
internalized emotional labor scale and the normalized emotional labor scale.

Participants completed the questions in the four scales by indicating their
agreement on a 6-point Likert scale ranging from 1(“strongly disagree”) to 6
(“strongly agree”). Furthermore, a confirmatory factor analysis of 482 Taiwan
elementary school teachers produced the following results: ¥*( 130, N = 482 )= 579.23,
p <.05, RMSEA =.085, GFI = .88, AGFI = .84, NFI = .98, NNFI = .98, CFI =.98, IFI
= .98; the factor loadings of the internalized emotional labor scale of 10 measurement
indices were between 0.61 and 0.88; the individual item reliability was between 0.37
and 0.77; the composite reliabilities of the variety of expressed emotions and
requirement to emotional display were 0.89 and 0.91, respectively, and the
corresponding average variances extracted from the two factors were 0.63 and 0.68 ;
the factor loadings of the normalized emotional labor scale of 8 measurement indices
were between 0.88 and 0.92; the individual item reliability was between 0.77 and 0.85;
the composite reliabilities of the emotional surface acting and emotional deep acting
were 0.92 and 0.90, respectively, and the corresponding average variances extracted
from the two factors were 0.80 and 0.66.

3.2.3 Job burnout
In order to develop a job burnout scale suitable for Taiwanese elementary school
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teachers, this study referred to the definition and job burnout scale proposed by Li &
Chen(2006). The developed job burnout scale contained the emotional exhaustion
scale (5 items), the depersonalization (5 items), and the low personal accomplishment
(5 items).

Participants completed the questions in the three scales by indicating their
agreement on a 6-point Likert scale ranging from 1(“strongly disagree”) to 6
(“strongly agree”). Furthermore, a confirmatory factor analysis of 482 Taiwan
elementary school teachers produced the following results: ¥2 (62, N =482 ) = 378.25,
p<.05°-RMSEA=.10-GFIl =.89 - AGFI = .84~ NFI =.97~ NNFI = .96 - CFI = .97 -
IFI = .97; the factor loadings of the 15 measurement indices were between 0.67 and
0.93; the individual item reliability was between 0.48 and 0.86; the composite
reliabilities of the emotional exhaustion, depersonalization, and low personal
accomplishment were 0.92, 0.90 and 0.88, respectively, and the corresponding
average variances extracted from the four factors were 0.71, 0.63 and 0.70.

3.3 Data analysis

This study conducted statistical analysis using LISREL8.52 and tested the four
hypotheses using structural equation modeling (SEM). Moreover, based on many
previous proposals (Hair, Anderson, Tatham, & Black, 1998; Kline, 1998), the present
study adopted absolute relative and parsimonious fit indices to evaluate the theoretical
model. It also adopted the individual item reliability, composite reliability of latent
variables and average variance extracted to evaluate the fit of the internal structure of
the theoretical model. In accordance with the suggestions of previous researchers, this
study used values of RMSEA < 0.08, GFI > 0.90 and AGFI > 0.90 as the absolute fit
standard; NFI > 0.90, NNFI > 0.90, CFI > 0.90 » RFI > 0.90 and IFI > 0.90 as the
relative fit standard and PNFI > 0.50 and PGFI > 0.50 as the parsimonious fit standard.
Furthermore, this study regarded an estimated factor loading above the significance
level, individual item reliability > 0.50, composite reliability of latent variance > 0.60
and average variance extracted > 0.50 as the measurement standards of fit of the
internal structure of model.

4. Results

4.1 Descriptive statistics

The descriptive statistics and correlations of the study variables are presented in
Table 1. The pearson product-moment correlation analysis in order to examine the
relationship between variables.



Table 1

Descriptive statistics and correlations among the variables (N =482)

correlations among the variables

Variable
1 2 3 4 5 6 7 8 9 10 11
1. supervisor support 1.00
2. family support 51" 1.00
3. coworker support 52° 60" 1.00
4. student-parents support 54" 43" 51" 1.00
5.variety of expressed emotions 33" 47 56" 33" 1.00
6.requirement to emotional display 427 48" 577 43" 717 1.00
7.emotional surface acting 407 49" 57" 38" 717 82" 1.00
8.emotional deep acting 427 51" 56" 48" 67" 82" 81" 1.00
9.emotional exhaustion -16" -14" -13° -21" -007 -0.08 -12° -15 1.00
10.depersonalization -117 -20° -207 -16" -22° -30° -34" -36° 62" 1.00
11.low personal accomplishment -15" -28" -24" -10" -27° -277 -32° -30° 52" 66" 1.00

*p<.05

4.1. Overall model fit

The statistical data indicated that all of the indices except for the chi-squared
value - which was beyond the significance level [¥*(304, N = 482) = 1451.40, p <
0.05]-demonstrated a reasonable fit between the theoretical model and the observed
data (GFI = 0.82, AGFI = 0.77, and RMSEA = .089). For the relative fit indices, NFI
= 0.96, NNFI = 0.96, CFI = 0.97, and IFI = 0.97, all of which were above the fit
standard of 0.90. Finally, both of the parsimonious fit indices, PNFI = 0.83 and PGFI
= 0.66 All of these results indicate that this theoretical model provided an excellent
overall fit of the observed data, indicating that the model was suitable for
characterizing these Taiwanese elementary school teachers.

4.2. Fit of the internal structure of the model

Table 2 shows the fit of the internal structure of the model, the statistical data
indicated that all of the estimated parameter values of the factor loadings achieved the
significance level, with the standardized estimated values being between 0.69 and
0.94. The reliabilities of the remaining 26 individual item reliabilities were between
0.56 and 0.94, and hence conformed to the measurement standard of 0.50. The
composite reliabilities of the seven latent variables were 0.93, 0.95, 0.95, 0.93, 0.83,
0.90 and 0.83, respectively. All of these were higher than the measurement standard of
0.60. In addition, the average variances extracted from these variables were 0.73, 0.79,
0.79, 0.73, 0.71, 0.81 and 0.62, respectively. Again, all of these were higher than the

measurement standard of 0.50. Therefore, this theoretical model exhibited a good fit
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to the internal structure of the model.
Table 2
Summary of the goodness of fits statistics for the internal structure model

the factor  individual item the composite

variables loadings reliabilities reliabilities AVE
supervisor support (& ) 0.93 0.73
X4 0.86 0.74
X, 0.91 0.83
X3 0.88 0.77
X4 0.82 0.67
Xs 0.80 0.64
family support (&,) 0.95 0.79
Xs 0.88 0.77
X5 0.93 0.86
Xs 0.94 0.88
Xg 0.81 0.66
Xio 0.89 0.79
coworker support (&) 0.95 0.79
X1 0.88 0.77
X 0.91 0.83
Xi3 0.91 0.83
X4 0.85 0.72
Xis 0.88 0.77
student-parents support (&) 0.93 0.73
X1 0.83 0.69
X7 0.89 0.79
Xig 0.91 0.83
X1 0.87 0.76
Xa0 0.78 0.61
normalized emotional labor (7)) ) 0.83 0.71
variety of expressed emotions (Y) 0.82 0.67
requirement to emotional display (Y>) 0.86 0.74
internalized emotional labor (1) 0.90 0.81
emotional surface acting (Y3) 0.89 0.85
emotional deep acting (Y,) 0.91 0.94
job burnout (n3) 0.83 0.62
emotional exhaustion (Ys) 0.69 0.48
depersonalization (Ys) 0.90 0.81
low personal accomplishment (Y-) 0.75 0.56

p<.05
11



4.3. Social support and emotional labor

4.3.1 Supervisor support and emotional labor

Fig. 1 and Table 3 indicated that supervisor support on normalized emotional
labor (y;1=.02, t = .38, p > .05) and internalized emotional labor (y,; =.02,t=.32, p
> .05) was not significant.

4.3.2 Family support and emotional labor

Fig. 1 and Table 3 indicated that family support positively affected normalized
emotional labor (y12= .21, t = 3.85, p < .05) and family support positively affected
internalized emotional labor (y,; = .23, t =4.39, p <.05).

4.3.3 Coworker support and emotional labor

Fig. 1 and Table 3 indicated that coworker support positively affected normalized
emotional labor (ys; = .50, t = 8.25, p < .05) and coworker support positively affect
internalized emotional labor (y,3= .42, t=7.34, p <.05).
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Fig. 1. The complete standardized path coefficient and significance test of the
theoretical model.
Notes: * p <.05

4.3.4 Student-parents support and emotional labor
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Fig. 1 and Table 3 indicated that student-parents support had significant effect on
internalized emotional labor (y,4 = .17, t = 3.34, p < .05), but not on normalized
emotional labor (y14=.10,t=1.82, p >.05).

4.4. Emotional labor and job burnout

Fig. 1 and Table 3 indicated that normalized emotional labor positively affected
job burnout (3= .19, t = 2.42, p < .05) and internalized emotional labor negatively
affected job burnout (3, = - .53, t = -6.86, p <.05).

Table 3

Direct, indirect and total effects of the theoretical model.

Latent dependent variables

Latent vairables normalized internalized job burnout
emotional labor emotional labor ()
(n) (n2)
Supervisor support (&1 )
Direct effect .02 (.38) .02(.32) 07(1.12)
Indirect effect .00( -.17)
Total effect .02(.38) .02(.32) .07(.99)
Family support (&2)
Direct effect .21*(3.85) .23*(4.39) .00(- .17)
Indirect effect .08*(-2.16)
Total effect .21*(3.85) .23*(4.39) 19%(-2.77)
Coworker support (&3)
Direct effect .50*(8.25) 42%(7.34) .01(.15)
Indirect effect .12*(-2.08)
Total effect .50*(8.25) 42*(7.34) -.11(-1.55)
Student-parents support (&4 )
Direct effect .10(1.82) 17%(3.34) -.03(- .46)
Indirect effect -.07*(-2.23)
Total effect .10(1.82) 17*(3.34) -.10(-1.52)
normalized emotional labor (n;)
Direct effect 19%(2.42)
Indirect effect
Total effect 19*(2.42)
internalized emotional labor (n,)
Direct effect - .53*(-6.86)
Indirect effect
Total effect - .53*(-6.86)
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5. Conclusions

This research aims to explore the effects of social support and emotional labor on
elementary school teachers’ job burnout, and to test the goodness of fit for the model
constructed. The result shows that : (1) Family support had direct effect on emotional
labor (normalized emotional labor and internalized emotional labor). (2) Coworker
support had direct effect on emotional labor (normalized emotional labor and
internalized emotional labor). (3) Student-Parents Support had direct effect on
internalized emotional labor. (4) Normalized emotional labor had positive and direct
effect on job burnout. (5) Internalized emotional labor had negative and direct effect
on job burnout. Finally, detail results and suggestions for further research and
implementation were discussed.
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