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Primary school Teacher’s Dilemma Between their Humanistic and
Authority Roles within Educational Refor mation.
Abstract

The theme of the research is mainly to discussteacher' sroles. Under the
educational politic which are based on one of the humanistic educational reforms
principles, how these teachers practice it in the school with traditional authority,
researcher wants to know if there are conflicts existing between humanistic role and
authoritative role. If the answer is positive, researcher wants to know how they
conflicts with each other.

The ways of collecting data include observation, interview, literature, log and
other discussion in schools. In order to make up for the defects in observing only four
cases, and to increase the plentiful of data.

The main datafor analysis was collected by observing and interviewing the four
elementary school teachers. And the other data collected by other waysis used to
support and respond the main data and show the finding of this research.

Theresult is: in the respect of role-developing and role-expecting, the four
teachers all meansthat social expect, modern educational system and traditional views,
these structural factors will bring teachers pressures and confuses in choosing and
acting the roles of humanity and authority. They also felt that it exists some conflicts
betweens roles of humanity and authority, but the level of conflictsis not eq ual, either.

In addition, during the process of studies, researcher deeply experience that some
things which people are used to and take them for granted are sometimes not correct.
What people see might be partial. Conseq uatly, it' snecessary for usto hold doubtful
and careful attitudesin any time.

Finally, according to the observational results of the research, researcher come
up with some suggestions which can be applied to educational practices. The subjects
include the educational administration authorities which have powers to execute
policies and the groups of elementary school teachers

Key words: teachers, humanistic role, authority role, educational reformation
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