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Abstract

The main purposes of this research are: First, using content and subject integrated
methods to proceed with incorporating life education program into designing health and
nursing teaching activities in vocational high school. Second, developing life education
program evaluating tool. Third, exploring the teaching effects of integrated life education
program. Fourth, comparing the diversity between the teaching effects of different
incorporating methods.  Fifth, examining the effects that integrated life education program
had on the main courses.

This research adopts the quasi-experimental design and takes three classes of
first-gradersin anational vocational high school in Chiai city asresearch subjects. The
samples are divided into “content incorporating group,” “subject incorporating group” and
comparison group. The “content incorporating group” receives “content integrated life
education program”, while the “ subject incorporating group” receives “subject integrated life
education program.”  The experimental process takes a semester, and both of them take up
300 minutes for life education program; the comparison group doesn’t receive any

experiments and is only taught with the original health and nursing course.

Asto exploring “the effects of life education program”, all of the three groups have
received the pretest, posttest and follow-up test of “ the life education program evaluation
scale” individualy. In addition, the worksheets of every unit, feedback forms and
interviewing records are also included as evaluation tools.  This research appliesANCOVA
to proceed statistics analysis.

The research results are generalized as follows:
|. With regard to course design and implementation:
<i> Theintegrated life education program is very practicable and worth popularizing.
<ii> Either proceeding “ content incorporating” or “subject incorporating” methods to
integrate courses can achieve remarkabl e teaching effects, and there’s no significant
difference between them.

I1. With regard to evaluation tools:
<i> It is specifically practicable to develop student-centered quantitative evaluation tools.
<ii> The evaluation can be more objective with diversified evaluation tools.

[11. With regard to teaching effects:
<i> Aspect of life and death concern: Both of the two different kind of integrated life
education program reflect instantly and continuously positive results on the total



score of “life and death concern” scale and death recognition, paliative care and
suicide prevention scales.

<ii> Aspect of personal integration: Neither of the two different kind of integrated life
education program has immediate influence on “personal integration”, but the two
experimental groups all produce procrastinated teaching effects on the total score of
“personal integration” and “knowing the true self” sub-scale and there’s no
significant difference between them.

<iii> Aspect of ethical thinking: The content incorporating life education program can't
cause instant effect on “ethical thinking” and sub-scale, but it can result in
procrastinated effects. However, the subject incorporating life education program
can cause instant and continuous effects on *abortion opinions’ and produce
procrastinated effects on “the total score of ethical opinions’ and “sexual ethics’.

<iv> Effects on main course:
a. The two experimental groups all present positive outcomes to incorporating life
education program into designing health and nursing course teaching activities,
and are considered to improve the learning motivation of the original course.

b. The two experimental groups apparently get lower grades of the main course in
midterm exam than the comparison group, but there’s no significant differencein
final exam.

Keywords life education program, integration, teaching effects, health and nursing course in
vocational high school, teaching design
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